
 
 
 
 
           

                                                            PCA-27-F-01 Ed. 00 
 

 
 
              

 
 

 
Universidad Católica de Valencia “San Vicente Mártir” 

1 

Máster Oficial de Formación del Profesorado de 
Secundaria, Bachillerato, Formación Profesional y 

Enseñanzas de Idiomas (MPS) 
 
 

 
 

Specific Module: English 
 
 
 

 
 

 
 

 

 

 
 

COURSE GUIDE 

Universidad Católica de Valencia  

 

TEACHING ENGLISH  

AS A  

FOREIGN LANGUAGE 

 
 
 

 
Academic Year 2023-2024 

 
  

  



 
 
 
 

PCA-27-F-01 Ed. 00     
 

         
                                                           
  

 
 

 
Universidad Católica de Valencia “San Vicente Mártir” 

 

2 

COURSE GUIDE TO TEACHING ENGLISH  
AS A FOREING LANGUAGE 

 

 ECTS 

SUBJECT: Teaching English as a Foreign Language 6 

FIELD: Didactics 
 

12 

MODULE: MPS specific module English 24 

Type of learning: Compulsory 
YEAR: 2023-2024 
Semester: 1st  

 
Lecturers: 
Clara Gieure (PhD) 
Arash Javadinejad (PhD) 
  

Department: Languages 
Department 

E-mail:  
clara.gieure@ucv.es  
arash.javadinejad@ucv.es  

 

SUBJECT  ORGANIZATION 

____________________________________________________________________________ 

 
 

Teaching English as a Foreign Language 

 
6 ECTS 

 

Duration and temporal location within the curriculum:  
1st term MPS, specific subject 

 
Field and Subjects 

 

Field ECTS SUBJECT ECTS 
Course/ 

semester 

Didactics 
 

12 

Teaching English as a Foreign Language 6 1/1 

Integrated Didactic of Languages in the 
Spanish Educational System 

6 1/1 

Classroom resources 6 
Didactic resources for the teaching of 
Language and Literature 

6 1/2 

Research 6 
Innovation and Research in the Didactics 
of Language and Literature 

6 1/2 

mailto:clara.gieure@ucv.es
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COURSE GUIDE TO THE SUBJECT:   
Teaching English as a Foreign Language 

Prerequisites: a degree in English or Translation or similar.  

GENERAL GOALS 

 

This subject aims at providing prospective Secondary and Bachillerato 

teachers of English with those strategies necessary to teach this 

language from an innovative perspective based on the integrated skills 

approach (Listening/Speaking/Reading/Writing). 

The general goals are: 

1. To provide prospective Secondary and Bachillerato teachers of English 

with knowledge, techniques and resources which will allow them to 

develop effective teaching.  

2. To develop in the prospective Secondary and Bachillerato teachers of 

English critical thinking about the effectiveness of the different 

methodologies, techniques and strategies available. 

3. To train the prospective Secondary and Bachillerato teachers of English 

in the use of different techniques and methodologies to present the four 

skills and other components of this language. 

 

CROSS-SECTIONAL COMPETENCES 
Competence 

measuring scale 

Instrumental 1 2 3 4 

G 1 Competence in the application of acquired knowledge 

and problem solving abilities, encountered in new or 

unfamiliar environments; and, initiated within broader 

contexts or multidisciplinary scopes relative to one’s field of 

study. 

   X 

G 2 Capability to integrate knowledge and determine 
complex judgment calls based on information which 
incorporates, but is not limited to, reflections on social and 
ethical responsibilities associated with pertinent knowledge 
and judgments. 

   X 

G 3 Knowing how to effectively communicate conclusions 
(sustaining relative rationale or arguments) to specialized 

   X 
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and unspecialized audiences, in a clear and unambiguous 
manner. 

G 4 Having learning skills that enable them to continue 
studying in a self-directed or autonomous manner within the 
majority of circumstances. 

   X 

G 6 To plan, develop and evaluate the teaching and 
learning process enhancing educational activities to 
facilitate the acquisition of the different competences, taking 
into account the level and previous training of students to 
guide them, both individually and in collaboration, with other 
teachers and school professionals. 

   X 

G7 To research, obtain, process and communicate 
information (oral, printed, audiovisual, digital, or 
multimedia), transforming it into knowledge that will be 
applied in the teaching and learning process. 

   X 

Interpersonal     

G 8 To set the curriculum that will be established in a 
school. To develop and implement teaching methodologies, 
for both groups and individuals, taking into account the 
diversity of students. 

   X 

G9. To design and develop learning processes with special    
attention to equity, education and emotional values, equal 
rights and opportunities between men and women, civic 
education and respect for human rights that make life 
easier in our society, making decisions and building a 
sustainable future.  

 

  X  

G11. To know the processes of interaction and 
communication in the classroom, mastering social skills 
necessary to promote learning and coexistence together in 
the classroom, dealing with problems of discipline and 
conflict resolution. 

   X 

G14. To know and analyze the historical characteristics of 
the teaching profession, its current status, perspectives and 
interaction with the social reality of the time. 

  X  

Systemic 1 2 3 4 

G 10. To acquire strategies to encourage student effort and 
enhance their capacity to learn by themselves and with others, and 
develop thinking skills and decision-making abilities to facilitate 
autonomy, confidence and personal initiative. 

  X  

 
SPECIFIC COMPETENCES 
 

 1 2 3 4 
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Disciplinary 
    

EI. To know the characteristics of the students, their social 
contexts and motivations. 

  X  

EIII. To develop proposals based on the acquisition of knowledge, 
skills, and intellectual and emotional aptitude. 

  X  

E4. To know the theoretical and practical processes in teaching 
and learning different classroom subjects  

   X 

E9. To learn evaluation strategies and techniques and to 
understand evaluation as a tool to regulate and encourage the 
effort. 

   
X 

 

E11. To analyze critically the process of teaching, the practicum 
and the direction using quality indicators. 

    
X 

Attitudinal 
    

E5. To transform curricula in activity and work programmes.     X 

E6. To acquire criteria to select and develop educational 
resources. 

   X 

E10. To know and apply innovative teaching proposals in the field 
of specialization. 

    
X 

Professional 
    

E7. To foster a climate that facilitates learning and values the 
contributions of the students. 

   X 

E8. To integrate training for the use of media studies in the 
teaching-learning process.  

  X  

E12.  To identify the problems of teaching and learning certain 
materials and to propose alternatives and solutions.  

    
X 

E13. To understand and apply methods and basic techniques of 
research and evaluation and to be able to design and develop 
research, innovation and evaluation projects.  

    
X 

 

LEARNING OUTCOMES COMPETENCES  

R-1 To know different strategies and tools which will make 
the teaching of English as a foreign language in ESO and 
Bachillerato more effective. 

EI, EIII, E4, E10, E11, E12, 
E13 

R-2 To learn how to apply active methodologies in order to 
effectively manage the classroom.  

EI, EIII, E4, E7, E11, E13 

R-3 To be able to critically analyze various teaching materials 
in order to select the more appropriate ones. 

EI, EIII, E6, E12, E13 

R-4 To focus on the learning process and not so much on the 
results, learning from both mistakes and good decisions. 

 
EI, EIII, E7, E9 
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ON-CAMPUS EDUCATIONAL ACTIVITIES 

ACTIVITY 
Teaching-Learning 

Methodology 

Relationship With 
Learning Outcomes 

for the subject 
ECTS  

  
ON-CAMPUS CLASS 

  

  
Teacher presentation of 
contents, analysis of 
competences, explanation 
and in-class display of skills, 
abilities and knowledge.  

R1,R2,R3,R4 

2 

PRACTICAL CLASSES 

  
Group work sessions 
supervised by the professor. 
Case studies, diagnostic 
tests, problems, field work, 
computer room, visits, data 
search, libraries, on-line, 
Internet, etc.  
Meaningful construction of 
knowledge through 
interaction and student 
activity. 

R1,R2,R3,R4 

GROUP 
PRESENTATION OF 

PAPERS 

Application of 
multidisciplinary knowledge 

      R3,R4 1 

TUTORIALS 

 
Personalized and small 
group attention. Period of 
instruction and/or orientation 
carried out by a tutor to 
review and discuss materials 
and topics presented in 
classes, seminars, readings, 
papers, etc. 
 

     R1,R2,R3 0,2 

ASSESSMENT 

 
Set of oral and/or written 
tests used in initial, formative 
or additive assessment of the 
student 

    R1,R2,R3,R4 1 

Total 4,2 
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INDEPENDENT WORK ACTIVITIES 

ACTIVITY 
Teaching-Learning 

Methodology 

Relationship of 
Course with 

Learning Outcomes 
ECTS 

GROUP WORK 

Group preparation of readings, 
essays, problem solving, 
seminars, papers, reports, etc. 
to be presented or submitted 
in theoretical lectures, 
practical and/or small-group 
tutoring sessions.  
 
Work done on the university  
e-learning platform 
( www.plataforma.ucv.es ) 

R1,R2,R3,R4 1,2 

INDEPENDENT WORK 

  
Student study: Group 
Individual preparation of 
readings, essays, problem 
solving, seminars, papers, 
reports, etc. to be presented 
or submitted in theoretical 
lectures, practical and/or 
small-group tutoring sessions.  
  
Work done on the university  
e-learning platform 
( www.plataforma.ucv.es ) 

R1,R2,R3,R4 0,6 

Total 1,6 

SYSTEM FOR ASSESSING THE ACQUISITION OF THE COMPETENCES 
AND ASSESSMENT SYSTEM 

Assessment Tool LEARNING OUTCOMES ASSESSED 
Allocated 

Percentage 

Written report on the 
Applied proposal of an 

innovative teaching 
strategy based on class 
content (in groups) and 

Oral presentation. 

R1,R2,R3,R4 

 
50% 

Group preparation of 
tasks based on class 

contents. 
Oral presentations of the 

applied teaching 

R1,R2,R3,R4 

 
50% 

http://www.plataforma.ucv.es/
http://www.plataforma.ucv.es/
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proposal (in groups). 

MENTION OF DISTINCTION: 

The mention of Distinction will be awarded to students who have achieved a score equal to or 

greater than 9.0. The number of Distinctions granted will not exceed 5% of students enrolled in a 

subject in the corresponding academic year unless enrollment is under 20, in which case only 

one Distinction may be granted. (Royal Decree 1125/2003). 

 
 

DESCRIPTION OF CONTENTS COMPETENCES 

DIDACTIC UNIT I: Basics of ESL  
 

G1, G2, G6, G7, 
G8, G9 

E I, EIII, E4,E 6, E9, 
E10, E12, E13 

DIDACTIC UNIT II: Communicative Language Teaching: How 
to make teaching participative and communicative 

G1, G2,G 6,G7, 
G8, 9 

E I,E III, E4, E6, E9, 
E10, E12, E13 

DIDACTIC UNIT III: Task-based Language Teaching: 
Learning by doing. 

G1, G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, E9, 
E10, E12, E13 

DIDACTIC UNIT IV: Cooperative and Collaborative Language 
Teaching.  

G1, G2,G6, G7, 
G8, G9 

EI, EIII, E4, E6,E 9, 
E10, E12, E13 

DIDACTIC UNIT V: Technologies and other Tools to be 
Adopted in ESL  

G1,G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, E9, 
E10, E12, E13 

DIDACTIC UNIT VI: Content Language Integrated Learning 
(CLIL). Basic Concepts. 

 

DIDACTIC UNIT VII: Teaching speaking: techniques to 
develop a second language oral competence  

G1,G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, E9, 
E10, E12, E13 

DIDACTIC UNIT VIII: Teaching listening: strategies and 
resources.  

G1,G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, E9, 
E10, E12, E13 

DIDACTIC UNIT IX: Teaching reading: strategies and 
resources. Fostering critical thinking among ESL students 

G1,G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, E9, 
E10, E12, E13 

DIDACTIC UNIT X: Teaching vocabulary and grammar: 
strategies and resources. 

G1,G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, E9, 
E10, E12, E13 
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DIDACTIC UNIT XI: Teaching writing: strategies and 
resources. Fostering critical thinking among ESL students 

G1,G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, 
E9, E10, E12, 

E13 

DIDACTIC UNIT XII: Learning by doing: learning strategies 
and student assessment. 

G1, G2, G6, G7, 
G8, G9 

E I, EIII, E4, E6, E9, 
E10, E12, E13 

TEMPORAL ORGANIZATION OF LEARNING: 

 TEACHING UNITS # SESSIONS 

1 Basics of ESL 1 

2 
Communicative language teaching: How to make teaching 
participative and communicative 

1 

3 Task-based Language Teaching: Learning by doing. 1 

4 
Collaborative Language Teaching: How to learn through 
group work. 

1 

5 Technologies and other Tools to be Adopted in ESL 1 

6 
Content Language Integrated Learning (CLIL). Basic 
Concepts. 

1 

7 Students Oral Presentations 2 

8 
Teaching speaking: techniques to develop a second 
language oral competence 

1 

9 Teaching listening: strategies and resources 1 

10 Teaching reading: strategies and resources 1 

11 
Teaching vocabulary and grammar: strategies and 
resources 

1 

12 Teaching writing: strategies and resources 1 

13  
Learning by doing: learning strategies and student 
assessment. 

2 
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