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Degree:  University Master in Inclusive Education  
 

  Faculty: Teaching and Educational Sciences 
 

Code: 1630006   Name: Psychoeducational Intervention in Students with Generalized 
Developmental Disorders and Intellectual Disability 
 
Credits: 3  ECTS     Semester: 2 

 
Subject Matter: Psycho-educational Intervention in Official Educational Environments    
 
Type: Obligatory 

 
Department: Inclusive Education, Social-Community Development and Occupational Sciences 

 
 Type of learning: Hybrid 
 

Language(s) in which it is taught: Spanish   
 
 
 
 
 

Lecturer/-s 
 
 Name and surname: Susana Tébar Yëbana 

 
e-mail: susana.tebar@ucv.es 
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BASIC THEORETICAL TRAINING 

 
 

Subject ECTS Course ECTS Semester 
Psychoeducational 
Intervention in Regulated 
Educational Environments 

21 Didactic and Pedagogical Aspects of 
Inclusive Education 

3 1st 

  
Psychoeducational Intervention in Students 
with Educational Compensation Needs and 
High Abilities 

3 1st 

  
Psychoeducational Intervention in Students 
with Auditory Deficiencies 

3 1st 

  
Psychoeducational Intervention in Students 
with Visual Deficiencies 

3 1st 

  
Psychoeducational Intervention in Students 
with Generalized Developmental Disorders 
and Intellectual Disability 

3 2nd 

  
Psychoeducational Intervention in Students 
with Motor Disabilities 

3 1st 

  
Psychoeducational Intervention in Students 
with Learning Difficulties, Speech Disorders, 
Hyperactive Children, and Behavioral 
Problems 

3 2nd 

Module organization 

Academic year 2025-2026 
Subject 
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Recommended Knowledge 
  

 
 
No prerequisites, except those established by the general regulations for access to official master's degree 
courses (general and specific for the master's degree itself). 

 
 
 
 

 

 
 

At the end of the course, the student must be able to prove that he/she has acquired the 
following learning outcomes: 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Code Learning outcomes 

R1 The student establishes the different measures of attention to diversity for the case presented, 
proposing and designing inclusive educational activities that favor all students. 

Learning outcomes 

Academic year 2025-2026 
Subject 
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Depending on the learning outcomes, the competencies to which the subject contributes are (please 
score from 1 to 4, being 4 the highest score): 

 

 
 

Code General Weighting 
1 2 3 4 

G4 
To develop new knowledge and specialized 
techniques which are suitable for investigation and 
progress 

  x  

      

      

      

 

Code Basic Weighting 
1 2 3 4 

B7 

Students should know how to apply acquired 
knowledge and their ability to 
solve problems in new or not well-known 
environments in broader contexts (multidisciplinary) 
related with their area of study. 

   x 

B10 
Students should have learning abilities that allow 
them to carry on studying in a self-sufficient and self-
directed way. 

  x  

      

      

 
Code Specific Weighting 

1 2 3 4 

E1 

To be able to design and carry out programs that 
optimize the academic performance of children with 
specific needs, as well as their personal and social 
development, in the framework of an inclusive 
education. 

   x 

E6 

Select and apply the scientific method to the 
election, Development and Implementation of 
Instruments and Methods of exploration, evaluation 
and diagnosis to determine S. Specific Needs 
Educational Support of different students. 

  x  

E7 
To design programs and treatments that attend to 
the individual needs detected, based on scientific 
evidence, which promote inclusion. 

   x 

E11 To know how to detect and analyze possible barriers 
to the full participation of students in the educational    x 

Competences 

Academic year 2025-2026 
Subject 
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environments where they are, as well as how to 
contribute to their elimination. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Assessed learning outcomes Granted percentage Assessment method 

R1 

70% Solution of practical cases, unique 
case, which includes the design of an 

activity that promotes educational 
inclusion. 

R1 
 

30% 
Attendance to on-campus session 

and participation 
in activities 

   

   

   

Criteria for the awarding of Honours Grades: In accordance with the regulations governing the evaluation 
and grading of the subject in force at the UCV, the mention of ‘Honours Grade’ may be awarded to students who 
have obtained a grade equal to or higher than 9.0. The number of ‘Matrícula de Honor’ may not exceed five percent 
of the students enrolled in the group in the corresponding academic year, unless the number of students enrolled 
is less than 20, in which case only one ‘Matrícula de Honor’ may be awarded. 
Exceptionally, honours may be allocated between the different groups of the same subject as a whole. However, 
the total number of honours to be awarded will be the same as if they were assigned by group, but these may be 
distributed among all students according to a common criterion, regardless of the group to which they belong. The 
criteria for awarding ‘Honours’ will be carried out according to the criteria stipulated by the lecturer responsible for 
the subject detailed in the ‘Observations’ section of the assessment system of the teaching guide. 
 
NOTE: Use of Artificial Intelligence: 
The use of AI is permitted for: 
·Study support (generating alternative explanations, concept maps, or self-assessment exercises) 
·Receiving feedback on the clarity or coherence of one's own text. 
The use of AI is not permitted for: 
·Performing assessable tasks, unless required in a specific activity and indicated by the teacher. 
If AI is used in any of the activities under the permitted conditions, it must be stated in which part of the activity it 
has been used, which AI tool has been used and for what purpose. 
 
 
 

Assessment system for the acquisition of competencies and grading 
system 

Academic year 2025-2026 
Subject 
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The following methodologies will be used so that the students can achieve the learning outcomes of the 
subject: 
 

M1 PARTICIPATORY MASTER CLASS 

M2 PRACTICAL CLASSES 

M3 FACE-TO-FACE AND VIRTUAL TUTORING 

M4 ASYNCHRONOUS VIRTUAL SESSIONS 

M5 CONTINUOUS ASSESSMENT 

M6 AUTONOMOUS WORK 

Learning activities 

Academic year 2025-2026 
Subject 
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In-class learning 
 

IN-CLASS LEARNING ACTIVITIES 

Activity Learning Outcomes Methodology ECTS 

 
 

PARTICIPATIVE MASTER 
CLASS 

R1 

 
Teacher presentation of contents, analysis 
of competences, explanation and in-class 
display of skills, abilities and knowledge, 
which require the feed-back and 
involvement of the student. 

0.4 

 
PRACTICAL CLASSES 

R1 

 
Group work sessions supervised by 
the professor. Case studies. 
Meaningful construction of knowledge 
through interaction and activity of the 
student. 

0.1 

 
 
 

FACE-TO-FACE TUTORIALS 

R1 

 
Personalized attention for the student, 
individual or in a small group. Period of 
instruction and/or orientation carried out by 
a tutor for the purpose of reviewing and 
discussing the materials and topics 
presented in class. 

0.1 

Total 0.6 

 
 
On-line learning 
 

SYNCHRONOUS LEARNING ACTIVITIES 

Activity Learning Outcomes Methodology ECTS 

ONLINE TUTORING 

 
 
 
 
 
 

R1 

Personalized attention to the 
student in a virtual and individual 
way through the university e- 
learning platform: 
https://campusvirtual.ucv.es/. 
 
It’s a period of instruction and 
orientation carried out by a teacher 
which has as purpose to review and 
discuss the materials and issues 
covered in class, to help with the 
activities of the ongoing assessment, 
etc. 

0.1 

Total 0.1 

 

Academic year 2025-2026 
Subject 
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ASYNCHRONOUS LEARNING ACTIVITIES 

Activity Learning Outcomes Methodology ECTS 
 
 

ASYNCHRONOUS ONLINE 
SESSION R1 

 
Exposition of the contents by the 
teacher, analysis of competences, 
explication and demonstration of 
abilities, skills and knowledge in the 
Virtual classroom, which requires feed-
back and involvement of the students at 
different moments. 

0.2 

 
 

ONGOING ASSESSMENT 
ACTIVITIES R1 

 
Commentaries, summaries, book reviews, 
critical analysis and development of texts, 
glossaries, web quests, tests, etc., which 
are designed in order to assess, individually 
or in groups, the level of acquisition of the 
learning outcomes of different subjects 
through the university e-learning platform: 
https://campusvirtual.ucv.es/. 

0.3 

Total 0.5 

 
 
 
 
 
 
 
 
Autonomous work 
 

LEARNING ACTIVITIES OF AUTONOMOUS WORK 

Activity Learning Outcomes Methodology ECTS 
 
 

 
INDEPENDENT WORK 

 
 
R1 

Student study: Group or Individual 
preparation of readings, essays, 
concept maps, problem 
solving, seminars, papers, reports, 
etc. to be presented or submitted in 
theoretical lectures, practical and/or 
Small-group tutoring sessions. 
It can also be submitted to the 
university e-learning platform. 
https://campusvirtual.ucv.es/. 

1.8 

Total 1.8 

 
 
 
 

Academic year 2025-2026 
Subject 
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Description of the necessary contents to acquire the learning outcomes: 
 

CONTENT BLOCK Contents 

BLOCK 1 
Indicators    of    cognitive    disability and ASD. Detection in 
schools.Learning difficulties in children with autism and intellectual 
disability 

BLOCK 2 
Early intervention. Educational intervention strategies and 
intervention models in children with autism and intellectual disability 

 
BLOCK 3 

Associative Movement as a supporter of inclusion and school integration. 

 
BLOCK 4 

Educational inclusion. Solutions for specific educational needs 
based on educational experiences with students and intellectual disability 
and ASD. 

BLOCK 5 Scientific advances, lines of action present in the group of people with 
cognitive disability and ASD 

 
 
 

Description of the contents 

Curso 2025-2026 
Asignatura 



 

 

 
 

BLOCK OF CONTENT/DICACTIC UNIT Number of 
sessions Hours 

Indicators    of    cognitive    disability and ASD. Detection in 
schools.Learning difficulties in children with autism and intellectual disability 1 2 

Early intervention. Educational intervention strategies and 
intervention models in children with autism and intellectual disability 2 4 

Associative Movement as a supporter of inclusion and school integration. 
1 1 

Educational inclusion. Solutions for specific educational needs 
based on educational experiences with students and intellectual disability and ASD. 2 4 

Scientific advances, lines of action present in the group of people with cognitive 
disability and ASD 1 1 

   
 

 

 
 

Atención temprana y educación infantil: un marco para el desarrollo (2001). Asociación de Padres de niños Autistas 
de Baleare. Palma de Mallorca 

 
Ainscow, M. (2004). Desarrollo de escuelas inclusivas. Ideas, propuestas y experiencias para mejorar las 

instituciones escolares. Madrid: Narcea. 
 

Alcantud, F. (coord.) (2003). Intervención psicoeducativa en niños con trastornos generalizados del desarrollo. 
Madrid, Pirámide. 

 
Alcantud, f. (coord.) (2013). Trastornos del espectro autista. Detección, diagnóstico e intervención temprana. 

Madrid, Pirámide. 
 

Artigas-Pallarés, J., Narbona,J (.2011). Trastornos del neurodesarrollo. Barcelona: Ed: Viguera. 
 

Belinchón Carmona, Mercedes. (2010). Investigaciones sobre Autismo en Español. Problemas y Perspectivas. 
Madrid: Autor –Editor. 

 
Belinchón Carmona, Mercedes., Oliver Parra, J. (2000). Comunicacion y trastornos del desarrollo: evaluacion de 

la competencia (comunicativo-referencial) de personas con autismo. Universidad de Valladolid: 
Secretariado de publicaciones EI 

 
Belinchón; Tamarit; Casas; Díez. (2014). Accesibilidad cognitiva en los centros educativos. MEC. 

Bekley, S. y Bird, G. (2005). Habla, lenguaje y comunicación en alumnos con Síndrome de Down. 
Recursos para padres y profesores. Madrid, CEPE. 

 
BRODERICK, A. (2010). Autismo «Recuperación (a la normalidad)» y las Políticas de la Esperanza. 

Siglo Cero, 236, 33-64. 
 

Temporary organization of learning 
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